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ABSTRACT ' 

Questionnaires were sent tc 337 transfer graduated 
from Moraine Valley Community College (MVCC) to solicit infcrmatio^ 
on their perceptions' of MVCC |Strengths and weaknesses, the most and 
least effective instructional aethods, principal activities since 
graduating, reasons for not initially attending a four-year college, 
suggestions for improving MVCC educational experience, transfer 
institutions and performance at then, congruency between sajor study 
areas at MVCC and transfer institutions, adsissicn prcfcleBS and , 
ti^ansferability of MVCC credit courses, and adjustment problems a€ 
four-y^ar colleges^ The response* rate, which included 141 returned 
questionnaires and an additional 6Q. students co;Dtacte^ by telephone, 
was 60X. . Transfer graduates rated "^faculty — ^^taff avail^ibility" as 
highest .among MVCC aspects and "team teaching" the mcst effective 
method of instruction. Of graduates,' 76X were attending' four-year - 
institutions, over ICS expfessed no definite career goals ^ and 63% 
were working either full-* or part-.time. The ma jcrity triansf erred^ to 
institutions within Illinois. Approxisately 75X were majcxing in the 
same or a related field as at MVCC. Grade point ^averages vere lov^r 
after the first semester at the transfer colleges than they had been 
at MVCC* (TR)^ 
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Preface • . 



This report has been conducted' by the Office of Research and Evaluation 
and is the seventh report on students whose educational goat was to transfe 
to a senior institution/ ' * 
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!• ; Objectives 



( 



After each yearly graduation a questionnaire is mailed "to graduates of the 
transfer curriculum. ^ 'This Purvey was designed to determine the character- 

♦ » Istics and opinions of the 1976 transfer graduates. 

• • 

. ^ Specific objectives which guided the investigation were to deterinine: 

■» 

• The transfer graduates' perceptions of MVCC strengths and weaknesses. 

• « • , ^ 

• The most and least effective instructional methods 'for J.976 transfer 
graduates. ' , ' • - . • ' " 

s ' 

• The students' principal activities since graduating from MVCC' 

• The reasons graduates' did not attend four-year colleges. 

• Suggestions* for improvement of the MVCC 'educational experience. 

• Colleges to which MVCC graduates transfer. 

. >■ - - / 

• Student performance dcX, transfer institutions. . 

. • The congruency between the MVCC major area of study and the major area 
of study at the transfer institution. 

• Admission problems and transferability of MVCC course credits. ^ 
'•^-Student adjustment problems at* a four-year college. 

• The students' likes and dislikes about their educational experience. 

II. Procedures . . , • , 

A survey of A.S. and A. A. students who gradua^ted during the 1975-76 academic 
year was conducted. Three hundred thirty-seven graduates were identified 
for the study. A' questionnaire, cover letter and a business reply envelope 
was mailed to 'each .graduate. Except for transfer graduates who could not be 
• located because^ of address changes, a second mailing was sent to all non- 
respondents. After two mailings, 42% or 141 graduates returned their 

• , questioimaire. 

To establish the 'reliability -of study results arid to obtain population data 
on the' transfer gifaduates, a' telephone survey was conducted of the n:on* 
.respondents. ,An abbreviated version of the transfer graduate questionnaire 
' , was used to elicit the transfer graduates' responses to: present educational 
status, why. the student was not attending a four-year institution, ah evalua- 
. tion of five MVCC aspects, the name of the transfer institution, the major 
^area of study at the transfer institution, ^the grade-point average at the 
< t^ransfer institution, whlch-MVCC courses did not transfer and adjustment 
problems at. the" transfer institution. 

- . ^ • ^ ' f , .. . ' 

^ , , , ^ / " ' 



Sixty, or 18% of the.^transfer graduates were contacted by telephone. A 
totaif of 201 of the 337 transfer graduates or 60% supplied MVCC with 
'information. * . , " 



The distribution of reasons for respondents- and nonrespondents was similar. 
The st^udy results can be considered characteristic of all 1976 transfer 
^ graduates. ' , 

EvaluatUon of MVCC Aspecfts r 

Figure 1 displays the 1975 and 1976 transfer graduates' mean responses to 
various, MVCC aspects. - . " " 

I ^ * ' - > . ' , 

ALthQ^dgh there are. minor variations in the average rating of eac^ .MVCC? 
aspect,, results of the 1975 and 1976 transfer graduate evaluati^ show 
that,-'^^ general, MVCC still maintains a Good rating. 

* The r^ge of ratings for MVCC aspects was fr6m 2.0, Fair to 3.'3,-sPo^od- 
Excellent. "College food services" received a rating* of 2.0. "Faculty- 
staff availability" recetved the 3.3 rating. . . " 

For, the 26 aspects that are comparable for 1975 and 197.6, three ratings 
went up^ in value, 19 r,emained the same in value and four rating^- were lower 
in -value; see Table 1. Higher ratings were achieved in 1976 iEot "Clubs and 
organizations," ".Open classroom concept" and "Subdivision concept*J*^ ftating 
values were maintained from 1975 to 1976 for the following MVCC a^pe<a:s: 
"Personal counseling with counselors," "Career exploration with counselo'i;;^ ," 
"Recreational activities," "Financial Aid services," "Job Placement services 
"Xareej? conferences," "Registration pro^cess," "Scheduling of classes," ' ^\ 
"Variety of course offerings," "Course content,*" "Faculty-staA'availability 
"Bookstore services," "College food services," "Learning Laboratory,'.' 
"Library services'" "Study Skills Center," "Business/Accounting office,"" 
"Preventive health information seminars" and "Safety and Security services." 
'The ratings were lower in value in 1976 for "Educational planning with 
counseling staff," "Special cultural events," "Orientation program" and 
"Faculty quality." , ... , ^ 

Evaluation of Instructional Methods ^ ' ' ^ 

Based on their MVCC experience, transfer graduates were asked t;o evaluate 
the methods of instruction used at MVCC; Figure 2 displays this data. 

The range of ratings for instructional methods was from 2.8 to' 3. 4.'. "Seminar 
or discussion groups'," "Aud^o- tutorial" ^and "Spont^eous writing" were rated 
2.8. "Team teaching" was rated 3.4.. With the exception of "Team teaching" 
which was* rated Effective-Highly Effective, all other modes of instruction 
were rated Effective.- - _ ' ' * ^ 

The modes of instruction that transfer graduates .were exposed to most were 
"Dissemination," "Seminar or dis'^ussion* groups j'" "Laboratory "Individual • 
performance" and "Problem-solving.^' - • 



Figure! 



1975/ 1976 THAHSfE* SKADUATE EV»tUATIOW Of H VCC ASVCT8_ 

GOOO 




1976 



Table 1 

Transfer Evaluation of MVCC Aspects 



MVCG Aspect 


1975 ' 


1976 


• 

MVCC Asnect 


197S 


1976 


( : — " 

Educational, planning with counseling 






" Faculty quality 


G-E 


G 


Starr ' 


0 

n 




Faculty-staff availability 
Bookstore services 


G-E 
F-G 


G-E 
■ F-G* 


Career exploration with counselors 


F-G 


F-G 


College food services 


F 


F 


Clubs and orsanization^ \ 

, • . \ ; , 


F 


F-G 


Learning Laboratory 




G 




r— L> 


r— O 


Library services 


G 


G 


Special cultural events 




F-G 


Study Skills Center 


G 




Orientation program * -{ 


G 


F-G 


"Open classroom" concept 


F-G 


g: 


Financial Aid services \ 


^ G 


G 


"Subdivision" concept 


F-G 


G 


Job Placement services / 


F-G 


F-G 


Business /Accounting Offiee services 


F-G 


F-G 


Career' conferences 


' F-G 


F-G 


Preventive Health Information Seminars 


G 


G 


Regis tratioa 'process 


G 




Safety and Security services 


F-G 


F-G 


Scheduling of classes 


G 


G 


Counselor availability 




G' 


Variety of-'course offerings 


G 


G 


Occupational information* in the 






Course content , 


G 


G 


crossroads 
Veteran services 




G 
G 



Key : E ^ Excellent 
G Good 
F = Fair » 



Figure 2 

1976 TRANSFER GRADUATE EVALUATION OF INSTRUCTIONAL PETHODS 



HIGHLY EFFECTIVE 
4.0 ^N. 




Present Activities 



Educational Status 



Figure 3 displays the present educational status of 1976 transfer 
gradua^ies. Seventy-six percent of the respondents were continuing 
their education either full- or part-time. This percentage is' lower 
than last years' 81%. ' * / • ' 

Present EducationahStdtus W 1976 Transfer Graduates 




- ' ' N=I88 - ' ^ 

Students were asked to state i^y they were not primarily enrolled in 
a four-year college or university^ The' reason cited-most often was 
that *thp students were employed in full-time jobs. One of every four" 
students cited that th^y were f inancia],ly unable to attend college. 
One o€. every nine students stated that they^ had no deiinit-e dareer 
goals. Other reasons cited were age, illness, commuting* distance to' 
a four-x^ar pollege, personal problems and a change in career goaj. 

B. * Employment Status . , 

Figure 4 displays th6 etoployment stratus of the 1976 June transfer 
graduates. -Sixty-three percent of the respondents were working eitVie^r 
full- or part->time. This pei^encage was similar to ias't years figure. 



Figure 4 



Present Em plo yment Status of 1976 ^Transfer Grad^ote^' 

^ ^ .• ... J- ^ 




WORKING FULL-TIME (32%) , . 
UNEMPLOYED BUT ACTIVELY SEEKING A JOB ( M%.) 



UNEMPLOYED BUT NOT ACTIVELY SEEKING 
A JOB (26%) 



WORKING PART-TIME (31%) 

N-135 
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Five percent of those^ p^ansfer graduates who are enrolled full-time 
in an educational "institution are also employed full-time, . 

Sixty-two percent of the transfer graduates enrolled in an educational, 
institution part-time ^re holding full-time jobs. 

Sevetfty-six percent of those transfer graduates^ who are not enrolled 
in an educational ins*titution , a^e employed full-time, nine percent' 
are^working part-time, nine percent are unemployed and activity seeking- 
^ work and six perdent are unemployed but not seeking work, 

VI. Educational Experience * ' . 

Graduates were given t^ie opportunity to isndicate ways in which their MVCC ^ 
educational experiencef could have b§en improved. Responses 'have b^n ^ 
placed in the^ five "Categories listed below. Quotes reflecting each 
category, follow the category, ^ . » " ^' 

X. Curriculum (N = 25) - ' 

• More relevant concepts and application in the Algebra, Trigonome 
Biology an% Chemistry departments. (5) 
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Active involvement in Learning Modules. 

More course relationship to a -continuing education at a four-year 
college. (5) 

. ^. ^ * ® 

An* established transfer program ^ith IIT as with Champaign/Urbana 
so no courses would be wasted* 

A b.et*ter selection of computer classes. 

More classes concerned with my major. (3) 

Classes that were taught like the lET course. 

Less lecture^ mor6 concrete experience. » > 

A more difficult curriculum, MVCC was in my opinion "mickey mouse" 
compare d^ to the university I now attend. (3) 

More emphasis on at'teuding class. \ 

More courses in animals or agriculture. 

More equipment in labs especially welding. ^ 
Teach Jtalian., 
Counseling Services (N = 20) 



A counselor Who was coii5)etent in a specialized field and biplo^. 
More and better counseling. 
Better orientation to begin with. 

Better knowliadge of what was required at -continuing schools. (5) 

Better counseling and career infonpation available. (4) 

More help as far as choosing a' major. I had trouble finding some- 
one to help me decide what to take after my major was decided. 

•A career placement program. ^ 

More enQjhasis on careers and development of stuc^ habits. 

A chance to talk to more than one counselor instead^of being more 
or less assigned to a* courfselor. 

More, enq)hasis on career exploration, more career-oriented programs 
should be offered, counselors needed who deal with career orienta- 
* tion only. (4) 



u 



i 



\ 



C. /- ^Faculty (N = 7) . 

• The teachers didn't really makej a student work for a grade they 
just give A's too freely, (2) ; 

• A few incompetent teachers eliininated. 

• A more disciplined atmosphere in the classrooms. Some teachers 
were too lenient. ^ . 

i • \ 

• A better quality of instruction. The instructor was a "regular 

guy" but a poor instructor. I (wanted a. good instructor ana\was 

not particularly interested in ;'nice gtiys," . \ . 

I . 

^ • Better teachers in some areas such as Data Processing and Politic;al 
Science. • 

. Better instruction in the business courses. 

D. Student Activities (N = 7) \ 

• More extra-curricular activities ^ (4) 

t Better student body cohesiveness . I never felt a part of the 
school, because I was just going to school and coming home all 
the time. * . - ^ . 

• More organizational and leadership abilities required of student 
leaders. 

• • Better facilities., more clubs and an athletic program. , ' 

E. Job Placement (N- = 1) ^ / 

. . More job placement services and experiehce. 

The category with the largest nunfcer of responses was curriculum • 
iklV). Counseling had 3p% of the^ total 60 suggestions / ' 

VII. Pre s en t*'^ College Information 

Sixty-nine percent of the ^respondents attend a public college or univer- 
sity. Ninety-six percent of MVCC transfer graduates enroll in colleges 
located within Illinois. Table- 2 displays the jnumber of students attend- 
ing public and private * colleges. More MVCC graduates attended private 
colleges in 1976 than in 1975. I ' ' 

Listed in Table 3 are the institutions which tjlie tr^ansfer graduates in- 
dicated they were attending. Northern Illinoiis University, Illinois 
State University, Southern Illinois Universitj/,* Govitnors^State Univer- 
sity and Lewis* University were among the schobls who enfolledUthe largest 
percentage of MVCC transfer graduates last year. ' ^ 



ErJc - 15 
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Table 2 
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. ' TypeJyf Transfer Institu^on, 

1/ ' ■ ■ ■ ■ ' 


r • 


In-St^te 


-Out-of-State 


' Number 


Pe'rceiit 


1 — : 

Public \^ I 
Private 




.1 103- 


' 4 > 
2 


107 
49 


69% • 
31 


TOTAL 
PERCENT : 






- — n — 

150 ^ 
96% ' 


6 

4% 


156 . • ' 


100% 


A, Academic Standii 


/ 



Graduates were asl^ed to report their cumulative grade-point average 
at] their transfer !ins titution, A statistical analysis (t-rtest for 
correlated means) revealed significant differences between A,A, 
graduates' MVCC cumulative grade-point average and their avetage at 
their transfer institution (see Table 4). This indicates .that MVCC 
A,A. transfer ' graduates do not maintain their MVCC gra^e-point 
average at their transfer institution; the mean G.P.A, at the transfer 
institution is slower in value, ^ . ♦'^ ' 

The correlation between the grade-point average attaJpi^kgat MVCC and 
the respective transfer institution was moderately posid^^e (,53)/ 
* Thid indicates that if a student in an.A.A, program of'^Kudy attained 
a high G.P.A. at MVCC he/she would be likely to attain a high G^P^A, 
at his/her transfer: institution, 

A t-test revealed significant differences between the A.S* graduates' 
MVCC cumulative grade-point average and their average at their trans- 
fer institution (see Table 5), This indicates that the MVCC transfer 
^-_A±-Sjs-_graduate, in general, does not maintain their MVCC grade-point 
average at his/her transf er ^'institution; their G.P.A, at the transfer 
institution is lower in valtie. 

The correlation between -t;he grade-point average attained at MVCC and 
at their respective transfer institution was slightly positive, 

B, Transfer Major 



Transfer graduatea were^^^sked to state their current major and their 
MVCC major, see Figure' 5, Seventy-seven percent or 116 MVCC graduates 
were majoring in the same field or a related field ^t their transfer 
institution. Last year 82% were majoring in the same field or a 
related field at. their transfer institution. 
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Table 3 
Transfer Institutions 



Transfer .Institution . Number of Students 

Northern Iliinois Vniversity ^ - ' ' * '28 

Illinois State University ^ ^ \ . . 18 

Southern Illinois ^University < ' . 13 ' 

Governors State University • - . , /• 12 

-Lewis University • * ' ' ' 11 

Western^ Illinois University- , " ' - 9 . 

St- Xavler College , 8 

University of Illinois ('Chicago Circle) ' , 8 

University of Illinois (Champaiga/Urbana)* 6 

Chicago State University ' \ / 

DePaul University , , A 

Loyola University ^ . *. ^ ^ 

George Williams College , ♦ ' , 4 

Illinois 'institute of Technology 3 

Trinity College . .3 

Arizona State University 2 ' 

Bradley University * • 2 

Eastern Illinois University ' 2 

Purdue University (Calumet) ' 2 ^ 

Augustana College ^ , l - 

Concordka 'Teachers College * « , 1 

DeVry Technical College ' 1 

Mundelein College ' /I 

National College of Education • ^ - 1 

^ / II 

North Central . " * . . ^ < ; i 

Northeasterrf Illinois University ^ 1 

Iforthwestem University . / J- 

Olivet Nazarene College ^ ^ 1 



Rosary College I ^ 

i * ^ 

Worsham College | • ^_ £^ 

TOTAL 154 



i 
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Table 4 . • 
A.A, Transfer Graduates' G^P.A* 



> 

Institution ' 


Mean 6. P. A. 


s .4 . ^ > 


t 


r ' 


MVCC 


3.124 


0.511 


2.557*. 


' .53 


Transfer College 


3.002 


0.458 






N = 99 











* Significant at the 0,05 level. 



Table 5 

A.S. Transfer Graduates' G.P.A. 



Institution 


Mean G.P.A. 


s .d. 


t 


r 


MVCC 

Transfer College 

N = 34 4^ , 


3.350 
3.101 


0.363 
0.493 


2.994* 


.39 


* Significant at the 0.05 level 






f 





Figure 5 

MVCC and Transfer Institution Major 




RELATED (40%) 



DIFFERENT (23%) 



SAME (37%) 



N=I5I 
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VIII. Transfer of MVCC Credit * ♦ . * 

Table 6 displays the number of individuals that received full transfer 
. ^ credit^for MVCC studies. Ninety-eight MVCC graduates (69%), had all' of 
their* credit hours transferred. However, only 22 of ^he 45 MVCC grad- 
uates (49%) who did not earn credit remained in a field identical to 
th.eir MVCC major. 



Table 6 
Transfer of MVCC Credit 



Number of Students Receiving 


Number 


Percent 


Full Credit 




98 


69% 


Part Credit 




45 


31 


TOTAL 

■ as ' — 




143- 


100% 



^ Forty-five students reported 32 different courses were; Hot accepted at 
their transfer ins^titution. Generally, non-transferable courses were 
either developmental courses, were irrelevant to the students' major 
at his/her *four-year institution or were excluded in the transfer of 
credit because the student exceeded the number of credit hours allowed 
for transfer. Table 7 presents a summary of the non-transferable 
courses. 

Reasons for not accepting* credit, fall into the following categories: 

• The course' was no.t thorough enough. (7 students) 

• The .graduate was not informed of the reason for non-acceptanc^. 
(12 students) 

• The course did not apply to the degree sought. (5 students) * 

• The particular MVCC course. Was not equivalent to a similar co.urse 

at the transfer institution. (5 students) 
* * • 

Too many transfer credits. (8 students) 
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I. . Table 7 

MVCC Courses That Were Not Transferable 



Institution 



Arj^zona State 
University 

Augiistana 

Chicago State 
University^' ^ 



DePaul University 



-VjfTH 138— Probability & Statistics- 

MTH 140 — Elementary Functions. 

COM 111 — Technical Communications I- 
CCA' 101 — Introduction to Child .Care- 
CCA 102— Child Care Operations I- 
CCA 104 — Principles of Child Care. 

BUS 100 — Introduction to Business. 
BUS 120 — Business Mathematics. 

ANT 201 — Introduction to Physical ' 
Anthropology and Archeology. 



Governors State 
University 

Illinois Institute 
of Technology 



Illinois State 
University * 



Lewis University 
Loyola University 



Mundelien 

North Central 

Northern Illinois 
University 



(bourse 



J^c^counting 

Commtmications courses . 

MTH 150 — Analytic Geometry & 

Calculus I. ^ 

MTH 210 — Linea^ Algebra. 

MTH 152 — Analytic Geometry & 

Calculus III. . 

MTH 201 — Differential Equations, 

HIS 202—American History II, , ^ 

LIT 213 — American Literature I. 

BUS 100 — Introduction to Busines-s. 

MTH 110 — Fui^damentals of Mathematics. 
MTH 138~Probability & Statistics. 
COM 111 — Technical Communications I. 
PMT courses. 

BUS 101~Typing I. 

SPA 201~Spanis^%Il. 
GEO lOlf, — Cultural Gebgraphy. 
MTH 114 — Intermediate^ Algebra. 
Dental .Agsisfing. 



Recreation courses. 
HSC 

Mathematics and Accounting. 

EET 203~ElectrOnic Devices and . 
Ciroi'uits II. / 

EE^ 205 — Design and Fabrication I. 
EET 210 — Design and Fabrication II. 
DPR course. 

PSY ' 100~HUman Potentials ; 



Reason for Rejection . 



Tod many courses. 

Technical course. 
? 



DePaul has a hai;der 
course. 



"D" grade., . 
Too many. 

"D", grade. . 

Not enough depth.. 

Not enough depth. 
Not enough deptlv. 
Too many. ^ 
♦Too many. 
Not applicable to 
curriculum. 

Too eleipentary. 
Too elementary, 
fechnipal course. 
No similar courses. 



Too many hours . 
Too many hours. 
Too many hours . 
Technical program. ^ 

"D" grades and aEP 
test^less thah 50%. 



\ 



Technical courses,. 

Had to take, proficiency 

test. 

<^Not enough depth.' 
Not enough depth. 
Not enough depth. 

? ^ 

9 • 
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Institution 



Course 



Reason for ^Rejection 



Northwestern 
University 

Purdife University 

St. Xavier 
College 

Southern Illinois 
University ' 

Western Illinois 
University 



University of 
Illinois ^(Chicago 
Circle) 

( Champa i gn /Uirb an a ) 



'Human Sexuality Semiri'ar» • 

HUM 101 — Introduction to Humani^tles I, 
CLEP exams. 

COM. • ' , /: 

PSY 100— Human Potential^. * 
099's. . ^ 

*MTH'099~Developmental ^Mathematics'. 
MTH.llO — Fundamentals of Mathematics. 

Humanities. 

PSY 100--Human Potential's..^ 
PER 191~Modem Creative Dance; 
P^ 105~Bowiing> , ' ' ^ 
English. ■ . - 

Math courses. 

Medical Records courses.' '. ' 
PER courses. 



General credi^ only/. 



5^chnica]^. courses; 

^Not college level. 
Too elementary 



Do not correspond to 
•their qualifications. 
1% similar course. 
JJo similar course. 
V'n" grade. 

"D" grade. - ^ 

College of Business 
accepts only Calculus, 
No similar program. 

Too many,'^ ' ; 



IX . Adjustment Problems at Transfer Ins ^tutions ^ x 

Transfer graduates were asked to rate a number of possible problems 
ad^^ting to a four-year college. Figure 6 .presents the 1975 and 1976 
translpr graduate evaluation of adjustment problems. ' ~v 

The rahge of ratings \JkS from 2.2 to 2.7. "Financial responsibilities" 
was -rated 2.2. '"Maintaining personal goals" rec^ved a -rating of 2l7., 
Comparing -1975 ratings with 1976 ratings indicates nine' aspects of ad-' 
• justment that were higher in value fpr 1976 than for 1975 and one rating 
value that- remained the same in value from 1975 to 1976. "Relationship - 
with other studet^ts" maintaine^d its 1975 rating <Ln 1976. "Meeting 
s^cholastic standards," "Instructor-student relationship," "Meeting 
•'student competition," "Taking examinations ," "Obtaining counseling' 
services," "Amount of preparation for class ," "Finajicial responsibil- 
ities," "Maintaining personal goal^" ^nd "Study habits" were highet ' 
in value in 19 76. . M 

Table 8 preseilts the evaluation of adjustment problems by transfer 
'graduates ^ 
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Figure 6 

^' 1975/1976 TRANSFER GRADU/IT€- £V»LUAT10H -QFj Ajj^JUSTMENT PROBLEMS 

NO DIFFlCUt/v 



'DIFFICULTY IN ADJUSTING SOfja DIFFICULTY 

10 --1.5 2.0 



■ f 
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Table 8 

1975,, 1976 Transfer Graduate Evaluation -o if Adjustment Problems 



Prob 



Adjustmeiw: Problem 



/ • 

Meeting scholastic standards , 

Instructor-student relationship 

>^ 

Meeting' student competition 
: ^ • 

Taking examinations 
Obtaining counseling services 
Relattonship'*'With other students 
Amount of preparation for class 
Financial responsibilities 
Mai^^taining personal goals 
Study habits ' 




Some Difficulty 
Some' Difficulty 
Nd Difficulty 
Some Difficuity 
Some Difficulty 
No Dif¥liculty 
Some I]^fficulty 
Some Difficulty 
No Difficulty 
Some Difficuity 



1976 



TNo Difficulty 
Some Difficulty 
Difficulty 

. No Difficulty 
Some Difficulty 
No Difficulty 
No Difficulty^ 
Some Difficulty 

Xi& Difficulty 
No Difficulty 



Students had no, difficulty adjusting to "Meeting scholastic standards," 
"Meeting student competition," "Taking examinations," "Relationship 
with other students," "Amount ^of preparation for class," "Maintaining 
personal goals" and "Study habits." The thr.ee problems that presented 
some difficulty werfe "Instructor-student relationship," "Obtaining 
counseling services '| and /"Financial responsibilities."^ 



Likes and Dislikes About MVCC and Transfer Institution - 

A. MVCC Likes an d Dislikes . ' ' ' 

' ' ' — ■ ■ 

Figure 7 displays the MVCC aspects that 1976 transfer graduates 
'rated^ highest. The quality that students liked most abou't MVCC 
was the "Instructor-student relationship,'' (37%). This l^m was 
rated similarly last y^ar.' 

The category "Other aspects liked about MVCC" included the following 
responses; 



Individual learning. 
Work^ load manageable. 

/ ' /' 
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Variety and availability of evening classes. 
.Gene'ral Studies. ^ 

The good background it gave me for othejr schools. 
Night program. * / . '• • 



18. 



r 



Figure 7 

Liked -IVIost About MVCC 




INSTRUCTOR-STUDENT RELATIONSHIPS (377o) 

OTHER (specify) (47o) . < ' 

EXTRA CURRICULAR PROGR/^M (1%) 

DEGREE OF kuDENT COMPETITION (2%) 

STUHY SKILLS CENTER (47o) 

GRADING SYSTEM (5%) 

GUIDANCE AND COUNSELING SERVICES (6%) 

c 

RELATIONSHIP WITH OTHER STUDENTS (6%) 
PERSONAL DEVELOPMENT (67o) 



FACILITIES (9%) 



COST (20%) 



N=I58 



Figure 8 displays the MVCC aspes^ts that 1976 transfer graduates liked ' 
least. The MVCC aspect least liked by the graduates was "Guidance ^ 
and counseling services" and "Extra-curricular program," (18%). 

The category marked "Other aspects least liked about MVCC' include 
the following responses: 

/■ " • ■ 

• Lack of engineering courses . ' ' ^ ' 

• Job placement. 

• Presentation of material. 
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Figure 8 ^ 

Least Liked Aspects of MVCC 



19 




OTHER ('SPECIFY) (21%) 
GRADING SYSTEM (2%) 
STUDY SKILLS CENTER (4%) 
PERSONAL DEVELOPMENT (5%) 



RELATIONSHIP WITH OTHER STUDENTS (8%) 



FACILITIES (10%) 



DEGREE OF STUDENT COMPETIT 



foN (14 



Vo) 



GUIDANCE AND COUNSELING SERVICES (18%) 
EXTRA CURRICULAR Pf?OGRAM {18%) 



N = 9'l 



\ 



9 * 

food services, should include a decent cafeteria. There are-^those 
who spend hour? a day here and they need good food. 

No intercollegiate sports to join. * i . 

The theft in the ceramics department. ' ' 

Difficulty in getting second-hand books. f ^ 

Parking. ' * 

Semesters we^e too 16ng. , ' " ^ , 

Teachers. wasting class time. 

Bookstore. 

Quality of some teachers. ^ ; 

Administrative performance. 

The Math department (arid I like Math). I had two teachers in Math 
and didn't feel too great "about either. 

Open room classes (too noisy) ^nd individualized instruction. 
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B. T^ansfter School Lilces and Dislikes 
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Figure^ 9 displays the aspects "that ' 19 76 transfeT graduates li^ed ' V 
most about their trans fer^chool. The quality transfer- gj^cjuat'es* , 
liked most at their four-year colleges is "Personal development. 'V^ 



e 9 



j . Liked Mbst About. Jran^Qr •'School 



■J 




PERSONAL DEVELOPMENT (22%) 
OTHER (specify) (6%) 
GRADING SYSTEM (3%) / * 

COST (4%) 

GUIDANCE AND COUNSELING SERVICES (•6%) 

is 

EXTRA CUR SECULAR PROGRAM (7%) 



DEGRE^OF STUDENT COMPETITION 



INSTRUCTOR-srUDENT RELATIONSHIPS (9%) * 



FACILITIES (16%) 

REUATIONSH-I^P WITH OTHER STUDENT^ (19%) 

N-II5 . 



The^ category marked "Other aspects liked about^'the transfer institution" 
included t:he following: -j 

Developing an expertise in ray field. 



Educational program. 
Religious courses. <j 

Open^ classroo.m — empha^s on learning from experiencing — not just 
textbooks. 
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Figure 10 displays the aspects of transfer tnst.itutions that 1976 
graduates least liked. The aspect least lijced was "Cost." 

The category marked "Other aspects least liked about transfer ' in- 
it^itutions" included the following: 

• Variety and availability of evening classes. 

t Teachers wasting class time. ' . 
» * ' • 

•* Parking. ^ 

Rigid, structured atmosphere. 

s . , 

/ , Figure 10 

- Least Liked Aspects of Transfer School 



cost (31%) 
„ OTHER (specify) (5%) 

REUTIONSHIP WITH OTHER STUDENTS ('2%) 
EXTRA CURRICULAR PTROGRAM (3%) 
- STUDY* SKILLS CENTER (4%) . 
FAtlLITIES (4%) ' ' . 
PERSONAL DEVELOPMENT (4%) 

GRADING- SYSTEM (7%) ^ , 

DEGREE OF STUDENT COMPETfTION (10%) 



/5! 




INSTRUCTOR-STUDENT REUTIONSHIPS (14%) 
GUIDANCE AND COUNSELING SERVICES (l6%) 

N = I22 



XI. Summary of Results 
A 
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Evalu ation of ^ WCC Aspects 
^ : . . 

1. Consistent with findings of previous transfer graduate follow-up 
studies, this group af former students rated "Faculty-staff avail- 
ability," the highest of the MVCC aspects. 

« • 

2. ."College food services" received the lowest rating. Fair. 
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B. Evaluation of Instructional Methods 

1. "Team teaching" was rated the most effective method of d.nstruc- 
tlon. All other modes of Instruction were rated Ef fecti^^. < 

2. The modes of Instruction that transfer graduates were exposed 
to most were "Dissemination," "Seminar or discussion groups," 
"Laboratory," "Individual performance? and "Problem-solving." 

C. Present Activities . 

1. More than seven of every ten transfer graduates are atten41ng^a 
four-year Institution. 

2. One of every nine transfer graduates stated that they had no 
definite career goal. 

3. Seventy-six percent of those transfer graduates who are not 
enrolled in an educational institution are employed full-t^me. 

4. More than six of every ten transfer graduates are working either 
^ ^full-'^qr part-time. * ^ 
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"D. Educational Experience 

1. The -majority of thl^ suggestions for improving MVCC centered 

^ around expansion and improvement of the curriculum and counseling 

^ services. 

2. Suggestions for Improvement also included the following aspects: 
faculty, student activities and job placement. 

E. Present College Information ^ 

1. Consistent with last years findings, the majority of MVCC grad- 
uates, tr^sfer to public institutions within Illinois** 

2. Northern, Illinois University, Illinqis State University, SOuthetn 
^Illinois University, Governors State University and Lewis Univer- 
sity were the colleges "that enrolled the largest number of MVCC 
graduates. 

3. After one semester at the transfer colleges, both A. A. and A.S. 
transfer students'^'G.P.A. 's were lower than their MVCC G.P.A. 's. 

> 

4. Tlfree of every four transfer graduates, were majoring in the same 
field or a related field at their transfer institution. 

■>. 

F. Transfer of MVCC Credit 

<» 

1. Almost seven of every ten students reported no problems in trans- 
ferring MVCC credit. 
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2. Generally, non-transferable courses were Either developioenta\ 

courses, were irrelevant to the^s tudjants * m^or at his/her four- 
year institution ,or wete excluded in the transfer of credit be- 
cause the student exceeded the number of credit hours allowed 
for transfer. ^ v - ' 

* ' " . ' » 

G. Ad.jaistment Problems at Transfer In§titution^ 

1^ Adjustment problems experienced by graduates, at their transfer 
institutions centered on "Instructor-student .reiationshii>," 
"Obtaining coii:iseling services" and "Financial responsibilities J' 

H. Likes^ and Dislikes About MVCC and Transfer School 

1. The aspect of MVCC which transfer graduates like most^as^ 
"Instructor-student relationship." This item was rated similarly 
last year. 

2. "Guidance and courjseling services" and "Extra-curricular programs" 
were mentioned most often as the aspects which transfer graduates 
disliked about MVCC, . 

3. Graduates' favorable responses about their transfer institutions 
centered on "Personal development." 

4. Unfavorable responses by graduates ' about their transfe'r institu- 
tions tended to center on ''Cost*^ / ^ ^ 

Additional Comments 

The following selection of unedited comments were made by the 1976 trans fe 
graduates. They were selected to demonstrate the range c^^ comments. 

• MVCC needs freshmen and sophomore engineering courses — a) status and 
dynamics (Phys.); b) a cor^ined' applied engineering math such as IIT 
Math 203 and c) Contemporary Physicrs. " In the relaxed atmosphere ^at 
MVCC^ I always had more ambition , to get into a subject. Homework at 
IIT is heavy and individual problems are very^ time consuming. Tests 
are infrequent and count heavily. These factors made transferring 
hard. ♦ 

• I feel as a two-^year institution MVCC was excellent. I feel that I - 
obtained a quality education while I was there. The teachers at MVCC 
wei'e diverse and well qualified. I recommend MVCC to other people 
and always speak very highly of the school. 

• I'm happy I stdrted^at a tjdo-yeajo institution. I was byiilt up slowly 
but progressively ^f or the less personal methods here. I would recdm- 
mend cl two-^year institution to high school students or other vets. 
The teaching and counseling staff at MVCC seemed to genuinely care 
about me — it was the pinch I needed! 

• MVCC was greats but they should try to prepare the students with more 
information on where they stands where they 're going^ etc. What 
ci^dits would be more advisable to take in that particular fields etc. 
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My original major at ''MVCC was Math. However^ because of the inadequate 
and indompetent counseling services at .orientation^ I wajs forced to drop 
that major and pick another. I am, now stariing all over in a Math 
department^ completing courses^ that with proper ass'istance at the time^ 
I should have completed S-l/B years ago! 

The availability of teachers at MVCC ds excellent. This allows the stu- 
dent to become more involved in the learr\ing process. ' . * 

At MVCC it is hard to\se some facilities 'if i^ou are not gating there ^ if 
you dorr t have a library or I.D. cardy ' such as checking out books or 
^attending ^open gym. .piis should be made available for all alumni. • , 

I really- had a good two years at MVCC. - Learned a lot and I was very well 
prepared to enter a four-^year university as far as my studies went. 

I feel there is a great need for counselors who are specialized* in their 
appropriate fields. The present counselors axe offering advice about sub- 
ject areas totally unknown to ther^. ) • 

In order to make MVCC a more competitive institution and more preparative 
to the four-year institution^ a drastic change upward in scholastic and 
study-work and challenge must be affected. My self as a personal example 
lost over 1 point on a cumulative G.P.A. in my fivst semester at NIUj 
because my study habits yfere too much MVCC oriented. 

Orientation could be improved. At Augustana the new students were put in^o 
groups of about eight and that group did things together for the two daysi 
One good thing was called Outdoor Education where the group did different 
activities together. ^Helpful in making friends right away. Also^ present^ 
students ran the whali two days^ and also led the 100 or*so groups. You 
^ot their idea of the good and bad things of school. Being with students^ 
being in the same boat^ it becomes very easy to study more. The school 
and faculSj are very helpful and the school does a lot to make you^feel 
accepted.^ , * * 

It should be emphasized that a transfer stif^^nt should have a copy of 
his/her A^.A. or A.S. degree mailed to the school. Eastern Illinois Univer- 
sity claims .they waited three months before ^MVCC mailed my copy. I feel 
that MVCC is a fine school and generally offers all that is necessary in 
a two-year dollege. I recommend it highly to others. I would just like , 
td say that [although I did have some difficulty in adjusting at a four-year 
institution J MVGC prepared me more than adequately. 

I spent two of the best years at MVCC and the friends I^made with students 
and teachers witl be Hfe-long. I felt that I was well prepared in my 
major as I have received only two B's with all the rest ofyry recreation 
classed A^s. I commend MVCC for two years of great educational experience 
and also for giving me the many friends I have. I only wished it was a 
four-year college. 

I feel that my^^ experience at MVCC was beneficial in some respects^ but 
deficient in/others. I was not prepared in high school or at MVCC to 
compete in school at the junior college or senior college level. I never 
acquired .the -proper s^l^dy habits .to compete at a highl^level. 
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I feel it would be advantageous to ^pre-medioal and pre-dental students 
to have a counselor who is well^based in these areas ^ both in needed 
curriculum and ^in medical school application procedures ^ testing dates, 
admission percentage information, etc. Overall I was quife pleased 
with my educational experience at MVCC. I enjoyed the informal atmo- 
sphere, the many fine faculty members of tfie science department and 
the* accessibility of the counselors and faculty for discussion. The 
Competition factor was quite 'low, but I would imagine many students 
find th^s advantageous to learning^ I plan to be starting medical 
school in the fall, and I feel MVCC has given me' adequate preparation. 
Thank you,. • ^ 

I never made a decision on which career I would follow until I was out 
of school. However, I feel I have gained by attending MVCC, if not the 
college experience, certainly the college credits. The edw^ational and 
knowledge one attains is never wasted. 

I strongly urge^ that you prepare students fully on accredited classes 
as well as obtaining, a minor. I was hurt by not enough information. 
Also, a complete listing of courses that would benefit students in 
reaching a minor that may be 'taken at MVCC. I am very happy that I 
attended MVCC, because of the personal development I obtained, ahd a 
beginning base I would suggest MVCC to any student who 'is out of high\ 
school and unsure of college. 

4 

I feel more publication should^be given to those MVCC classes which are 
scheduled only every other semester or year so a student can plan his 
schedule more efficiently. 

MVCC registration methods cckcld be improved and more organized. * 

MVCC does not go into enough depth in cQurses, therefore there is ad- 
justments to make in the area of meeting scholasiic standards and \ 
amount of preparation for class. 
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Appendix A 

MORAINE VALLEY C^WUNITY COLLEGE 

Transfer Graduace Scudy 
1977 
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,A. EVALUATION OF MVCC 

Llsced below are a number ot aspects of your 
MVCC educational experience. Evaluate each 
^ aspect by circling the appropriate letter be* 
fort thft item number. Use this key: 

a Excellent 
b • Good t 
c • Fair 
d Poor 

e Not Applicable 



B. EVALUATION OF INSTRUCTIONAL METHODS ' 

Listed below are methods of instruction used at 
MVCC, fty circling the appropriate letter, eval- 
uate each instructional method according to your 
learning experiences. Use thi^ key: 

a • Highly Effective 
. b • Effective 
c " Ineffective 
d - Highly Ineffective 
e Not Experienced 



a ^ 


c 


A 

a 


e 


1 


FdtiCAtlonal planning with COUn** 


a 


b 


c 


d e 30. Self spaced » Individualized In- 














seling staff 








struction 


a 


b 


«c 


d 


e » 


2. 


Personal counseling with coun* 


a 


b 


c 


d e 31. Team teaching 














selors 
























b 


c 


d e 32. DisseoU. nation (Lecture) 


a 


b 


c * 


a 


e 


J* 


selors 


a 


b 


c 


d . e 33. Seminar or discussion groups 


a 


b 


c 


d 


e 


4. 


Clubs and organizations 


a 


b 


c 


d e 34. Independent Study 


a 


u 

D 


c 


d 


e 


5. 


Recreational activities 


> a 


b 


c 


d e 35. Problem solving 


a 


b 


c 


d 


e 


6. 


Special cultural events 


a 


b 


c 


d e 36. Open laboratory 


a 


b 








7, 


Orientation program * 


a 


b 


c 


d e 37. Conference approach 


a 


b 


c 


d 


e 


8. 


Financial Aid services 








d e 38. Laboratory 












JoS Placement services^ 




b 


c 


a 


b 


c 


d 


e 


9. 


















10. 




a 


•b 


c 


d e 39. Workshop or studio experience 


a 


b 


c 


^ 


® 


Career conferences 








a 


b 


c 


d 


e 


11. 


Registration process 


a- 


b 


c 


d e .40. Self'paced 


a 


b 


c 


d 


e 


12. 


Scheduling of cld&ses « 


*a 


b 


c 


d e 41. Audio- tutorial 


a 


b 


Q 


d 




13. 


Variety of course offerings 
Course content \ 


a 


b 


c 


d e 42. Individual performance 


a 


b 


c 


d 


e 


14. 


a 


b 


c 


d e 43. Spontaneous writing 


a 


b 


c 


d 


e 


15. 


Faculty quality 


a^ 


b 


c 


d .e 44. Simulation 


a 


b 


c 


d 


e 


16. 


Faculty's taff availability 


C. 


my' PRESENT ACTIVITIES 


a 


b 


c 


d 


e 


17. 


Bookstore services 




45. 


Present Educational Status 


a 


b 


c 


d 


e 


18. 


College food services 








a. Full-time student (Skip to 47) 


a 


b 


c 


d 


e 


19. 


^Learning Laboratory 








b. Part-time student (Skip to 47) 




















c. Not enrolled in school 


a 


b 


c 


d 


e 


20. 


Library services 




















46. 


If you are not presently attending a 4-year 


a 


b 


c 


d 


e 


21. 


Study Skills Center 








college or university, please state the 






















primary reason why: 


a 


b 


c 


d 


e 


22. 


"Open classroom" concept 








a 


b 


c 


d 


e 


23. 


"Subdivision*' concept 










a 


b 


c 


d 


e 


24. 


Business/ Accounting Office 




47. 


Present Employment Status 














services 








a. Working full-time 


a 


b 


c 


d 


e 


25. 


Preventive Health Information 








b. Working part-time 

c. Unemployed but actively seeking a Job 






t 






Seminars 


























d. Unemployed, not actively seeking a job 


a 


b 


c 


d 


e 


26. 


Safety and Security services 




















D. 


MY EDUCATIONAL EXPERIENCE 


' a 


b 


c 


d 


e 


27. 


Counselor availability 








My MVCC educational experigpce could have 












48. 


a' 


b 


c 


d 


e 


28. 


Occupational Information in the 
crossroads 








been more helpful if there was: 


« 


b 


c 


d 


• 


29. 


Veteran services 











ERJC 



(Over, please) 
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COMPLETE THIS PAGE IF YOU ARE KOW AXTENDIK6 OR HAVE AXTEHDED A COLLEGE OTHER .THAN MVCC 



E, INFORMATION ABOUT YOUR PRESENT COLLEGE \ 
Name of Institution^ . 



Based on a 4,00 grading scale (A " 4.00, B « 3.00» 
etc.)> what is your grade-poinfaverage at the 
college you now attend? 



What is your current major? 
What was your MVCC roaj or? 
F. TRANSFER OF MVCC CREDIT , 



Excluding develo^mencal and career-oriented ^ 
courses » what- transfer course credits were 
rejected? 



Course 



Reason for Rejection 



ADJUSTMENT PROBLEMS 

Listed below are a number of areas associated 
with the difficulty of adjusting^ to a four-year 
college. Evaluate each aspect by ciz^cling the 
appropriate letter. Use this key: 

a • Difficulty in Adjusting 

b " Some Difficulty in Adjusting 

c " No Difficulty in Adjusting 



a 


b 


c 


49. 


Meeting scholastic standards 


a 


b 


c 


50. 


Instructor-student relationship 


a 


b 


c 


51. 


Meeting student competition 


a 


b 


c 


52. 


Taking examinations 


a 


b 


c 


53. 


Obtaining counseling services 


a 


b 


c 


54. 


Relationship with other students 


a 


b 


.c 


55. 


Amount of preparation for claas 


a 


b 


c 


56. 


Financial responsibilities 
Maintaining personal goals 


a 


b 


t 


57. " 


A 


b 


c 


58. 


Study habits 



H. LIKES AND DISLIKES ABOUT MVCC AND YOUR TRANSFER 
SCHOOL 

For questions 59«-62 select a fetter from the 
following list: 



a. 
b. 
c. 
d. 
e. 
f. 

g* 
h. 
1. 

J- 
'k. 



Study Skills Center 
Grading system' 
Degree of student competition 
Guidance and Counseling servi.ces 
Instructor-student relatipnships 
-Relationship with' other students 
Facilities 
Cost 

Personal development 
.Extra curricular program 
Other (specify): 



Liked Most 

59. About MVCC 

60. Transfer Institution 

Liked Least 

61. About MVCC 

62. Transfer institution 



.THANK YOU FOR YOUR COOPERATION. 

* PLEASE FEEL FREE TO MAKE ANY ADDITIONAL COMMENTS. 



UNIVERSITY OF CALIF. 
LOS ANGELES 

<^JUL2 819/8 

CLEARINGHOUSE FOR 
UJUI^IOR COLLEGES 
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